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Aim of this Policy Statement  

While we value the autonomous leadership of each setting and thus recognise that SEN provision 

and practice can and will look different in our academies/schools for many reasons, the aim of this 

policy statement is to enable our academies/schools to set their own SEN policies in accordance 

with the vision, values and principles of the Trust, which will in turn ensure the highest quality of 

SEN provision for their pupils.  

Vision and Values  

The vision of the Trust is summed up in our vision statement, ‘A diverse partnership of schools 

achieving learning and excellence for all’.   

We are a Trust made up of schools that recognise and celebrate their own community and serve 

the needs of individuals within that community. 

Our vision is expressed in our schools through our shared values: 

Roots: 

● Collaboration not competition 

● Individuality not conformity 

● Simplicity not complexity 

● Challenge not confrontation 

Branches: 

● Quality – because everyone in the Trust deserves the best 

● Excellence – because we have high expectations for everyone 

● Delivery – because actions make aspirations reality 

● Standards – because they represent achievement for all 

● Safeguarding – safe people, safe places, safe buildings, safe children 

Leaves: 

● Learning – first class learning opportunities for all 

● Leadership – exceptional leaders in exceptional schools where leadership is not a position 

or a title but an action and an example.  

● Enjoyment – valuing our people and having fun. Others enjoy working with you. 

● Inspiration – seeing the possible not the actual 

● Equality – all valued and respected 

● Responsibility – relentless willingness to see things through, ‘see it and sort it’ 

● Integrity – no fear, no blame, no excuses 

● Environment – nurturing, enriching, inspiring and safe 

● Accountability – being open and transparent 

SEN Policy and Information Report  

All academies/schools within the Trust will have their own SEN Policy, published on their website, 

which is reviewed annually by LGB, and has been written in accordance with all relevant statutory 

legislation and guidance, especially the SEN Code of Practice (2014)  

All Trust schools/academies will have a policy for supporting pupils with medical conditions that is 

reviewed regularly and is readily accessible to parents and school staff. The Trust overarching 

policy ‘Supporting Pupils With Medical Conditions’ is available on the Trust website. 
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Key Principles   

SEN Register  

All academies will keep an up-to-date register of pupils receiving SEN Support, including their 

specific areas of need, as set out in the Code of Practice. The register should be kept up to date 

and be reviewed regularly alongside the provision these pupils are receiving.  

Identification of SEN  

According to the Code of Practice (DFE, 2015), “a child or young person has SEN if they have a 

learning difficulty or disability which calls for special educational provision to be made for him or 

her.”   

“A child of compulsory school age or a young person has a learning difficulty or disability if he or 

she   

a. has a significantly greater difficulty in learning than the majority of others of the same age, or  

b. has a disability which prevents or hinders him or her from making use of facilities of a kind 

generally provided for others of the same age in mainstream schools.   

For children aged two or more, special educational provision is educational or training provision 

that is additional to or different from that made generally for other children or young people by 

mainstream schools”  

While we recognise that there are children without SEN who receive additional support within the 

schools’ own graduated approach, and children with diagnosed SEN who may not require support 

that is ‘additional to or different from’ what is generally available, the clear implication of the 

definition above is in order to be classed as SEN Support a child must ordinarily have SEN and be 

receiving support within the setting towards meeting those needs, as shown in the school’s SEN 

planning (i.e. provision maps, IEPs, support plans, etc).  

To support identification of SEN, regular and accurate assessments of progress for all pupils will 

help to identify those whose progress, in spite of high quality inclusive teaching:  

- Is significantly slower than that of their peers starting from the same baseline  

- Fails to match or better the child’s previous rate of progress  

- Fails to close the attainment gap between the child and their peers  

- Widens the attainment gap   

This may include progress in areas other than attainment, for example, social needs. However, 

slow progress and low attainment will not automatically mean a child is recorded as having SEN, 

as other factors such as health, school moves and family circumstances can also effect progress.   

When pupils have been identified as requiring SEN Support, children will be added to the SEN 

register. At this time parents will be made aware of this and what it means. When the SEN Support 

is no longer required, children should be removed from the SEN register. Parents  will again be 

informed. Some academies/schools may keep a separate monitoring register for children formerly 

receiving SEN Support, as part of their graduated approach.  

Graduated Approach   

All academies/schools in the Trust have a graduated approach to supporting underachieving 

pupils, based on the highest standards of inclusive quality first teaching.   

Staff and leaders should have regular opportunities to discuss pupils whose progress is a cause for 

concern, and to identify strategies for supporting these children to catch-up. Once a child has been 

identified as requiring SEN Support, clear planning must be put in place which shows the child’s 
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planned outcomes, strategies and provision over a fixed period. This should be reviewed regularly 

and, where resistance to intervention or widening attainment/progress gap shows a higher level of 

support is required, statutory assessment should be considered.   

Role of SENCO  

All pupils with SEN continue to be the responsibility of their class teacher, supported by the 

SENCO, who will:  

- Work with the headteacher and SEN governor to determine the strategic 

development of the SEN policy and provision in the school  

- Have day-to-day responsibility for the operation of this SEN policy and the co-

ordination of specific provision made to support individual pupils with SEN, including 

those who have EHC plans  

- Provide professional guidance to colleagues and work with staff, parents, and other 

agencies to ensure that pupils with SEN receive appropriate support and high 

quality teaching   

- Advise on the graduated approach to providing SEN support  

- Advise on the deployment of resources to meet pupils’ needs effectively  

- Be the point of contact for external agencies,  

- Liaise with potential next providers of education to ensure pupils and their parents 

are informed about options and a smooth transition is planned  

- Work with the headteacher and the local governing body to ensure that the school 

meets its responsibilities under the Equality Act 2010 with regard to reasonable 

adjustments and access arrangements  

- Ensure the school keeps the records of all pupils with SEN up to date    

It is expected that all SENCOs will be well supported within and beyond their academies/schools, 

in what is a very challenging and strategic role. SENCos across the Trust will have an opportunity 

to meet termly to share best practice.  

Assessment, Targets and Tracking  

Assessing pupils with SEN requires a high level of precision and skill, and a clarity of purpose. 

Routine curricular assessment should focus on what children with SEN can do, as well as 

identifying gaps as the basis for short-term learning targets.   

As with all pupils, long-term achievement targets (e.g. key stage or year) for children with SEN 

should be aspirational, and take a range of factors into account, including:              

● The range and severity of their needs  

● Their attainment at the end of the previous key stage  

● Their progress since the beginning of the current key stage 

● The progress made by children in other schools with the same starting point and similar 

needs   

Child and Family Engagement  

At every stage of the SEN process, the voices of parents and children must be taken into 

consideration. Every effort should be made to understand the child’s strengths and needs 

holistically, from both a home and school perspective, and to forge a shared commitment to 

working towards agreed outcomes for the child and family. 


